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Abstract 
Community engagement and mobilisation requires infrastructure, leadership and support networks. In 

a modern, futures-oriented community the driving coalition needs to provide people with a local 

identity within a national and global context. Any community transformation resulting in sustainable 

change requires a guiding coalition of dedicated and capable leaders. The other essential ingredient 

for community capacity building is education. In 2004 a small group of people from Victoria and 

Queensland decided to utilise the UNESCO Associated Schools project to plan the mobilisation of 

communities across Australia and the South Pacific to address community capacity building through 

this network of schools. 

 

The project used a coalition of 11 schools to trial a community hub model that utilised the resources 

linked to schools to mobilise community education programs and activities. The aims were to: 

• contribute to the application of the UNESCO constitution 

• mobilise schools with a view to undertaking and participating in pilot projects to strengthen the role 

of education in promoting a culture of peace and tolerance through community engagement 

• develop networks for communities to exchange ideas, materials and resources 

• develop in people a belonging to a global community and a relatedness to their peers in other 

towns, states and countries. 

 

This project is a fantastic model for individuals, groups and organisations to understand how exisiting 

networks, infrastructure and projects can be used to develop an integrated interagency approach to 

community engagement. 

 
Introduction 
Community engagement and mobilisation requires infrastructure, leadership and support networks. In 

a modern, futures oriented community the driving coalition needs to provide people with a local identity 

within a national and global context. Any community transformation resulting in sustainable change 

requires a guiding coalition of dedicated and capable leaders.  

 

The other essential ingredient for community capacity building is education. In 2004 a small group of 

people from Victoria and Queensland decided to utilise the UNESCO Associated Schools Project to 

plan the mobilisation of communities across Australia and the South Pacific to address community 

capacity building through this network of schools.  
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The project will use a coalition of schools on the Sunshine Coast in Queensland to trial a community 

hub model that utilised the resources linked to schools to mobilise community education programs and 

activities.  The aims were to: 
• contribute to the application of the UNESCO constitution 

• mobilise schools with a view to undertaking and participating in pilot projects to strengthen the role 

of education in promoting a culture of peace and tolerance through community engagement 

• develop networks for communities to exchange ideas, materials and resources 

• develop in people a belonging to a global community and a relatedness to their peers in other 

towns, states and countries. 

 

Background 
There are several issues that form a background to ASPNet — these are outlined as follows. 

 

Linking to the main goals of UNESCO 

• Strengthening universal respect for justice, the rule of law, human rights and fundamental freedoms 

for the peoples of the world — regardless of race, sex, language or religion 

• Promoting peace 

• Education for all. 

 

UNESCO has identified Four Pillars of Learning: 

1. Learning to KNOW 

2. Learning to DO 

3. Learning to LIVE TOGETHER 

4. Learning to BE. 

 

Appendix 1 provides a detailed explanation of these. 

 

Goals of the UNESCO ASPnet at national, regional and international levels 
The main emphasis of UNESCO ASP is on integrating international elements into the regular 

curriculum. There are four main themes of study:  

1. World concerns and the United Nations system in dealing with them 

2. Human rights, democracy and tolerance 

3. Intercultural learning  

4. Environmental issues. 
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Commitment required by participating schools 

• Contribute to strengthen aims and principles set out by UNESCO constitution both in class and 

outside school 

• Develop concept of intercultural learning 

• Contribute to the network of ASP schools at local, national and international levels 

• Focus attention on learning to live together. 

  

Main purpose of UNESCO ASP and some future goals 

• ASPnet contributes to the application of the UNESCO constitution 

• ASPnet helps to fill the gap between what is happening in the world and what is being taught in the 

classroom 

• Aims at mobilising schools throughout the world with a view to undertaking and participating in pilot 

projects to strengthen the role of education in promoting a culture of peace and tolerance 

• Exchanges of materials, teachers and students is an integral part of the activities. 

 

Additional future goals under this project 

• Develop in students a belonging to a global community and a relatedness to their peers in other 

countries 

• Reorient education to develop global citizens with the capacity and desire to contribute to a better 

world future, an understanding of what we have in common and a respect for diversity 

• Contribute to teacher professional development and training to promote a new breed of educator 

that considers academic, personal and global issues in the delivery of curriculum and the design of 

learning experiences 

• Credential units of work and programs for sharing across the global network 

• Credential teachers and educators for the delivery of professional development and training. 

 

Context for the project 
Conflict results from a lack of knowledge, ignorance or greed. If this is true then curriculum design is 

not the key to unlock the assets required to achieve peace and understanding. The key to unlocking 

the assets lies in building the capacity of those delivering the curriculum and learning experiences for 

the children. The teachers delivering the curriculum are from the communities we are trying to 

influence and change. Having grown up in the community the teachers have an existing predisposition 

to revert to the underpinning values and unconsciously model or reinforce these through their actions 

and words. There are of course exceptions to this and a quality teacher will adapt a bad curriculum to 

suit the students and the local context, delivering fantastic outcomes. A less competent teacher can 

take a best practice curriculum example and ‘screw it up’.  

 

The recent emphasis on curriculum and assessment has distracted us from the very core of the issue, 

and that is human beings themselves. To achieve our goal of international peace and understanding, 

we must ensure that teachers take time to reflect on their personal life journey and the values they 

have that underpin their thoughts and influence their work in selecting resources, designing curriculum 
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and learning experiences for their students. Engaging teachers in personal development programs 

and values education is an essential foundation to any educational initiatives aimed at addressing the 

goals of UNESCO. Teachers need to have an understanding of how their personal world views have 

been shaped during their life journey and engage in a learning program that helps them to reflect on 

themselves and reconstruct themselves consciously as a learning leader for the 21st century. 

 

The sharing of resources, life experiences and thinking between teachers and educators must be 

enhanced to enable us to build the capacity of teachers to do their very important work in preparing 

students for the future. Teachers need to have the skills and knowledge to change the world and plan 

for societal transformation through education. To progress to a more holistic vision of peace, we need 

teachers to go on a personal, internal life journey to understand themselves as individuals. Teachers 

need to have an intimate understanding of what it means to be a human being, to fulfil one’s human 

potential and perception of common humanity. Some approaches will work in some contexts and not 

in others. The role of networks and organisations such as UNESCO ASP, is to provide an environment 

and structure to enable professional dialogue, which is the catalyst for future success. 

 

Plan for operationalising this project 
1. Develop a framework for credentialing potential leaders in schools and their communities that 

provides a foundation for multi-layered leadership. 

2. Identify leaders and potential future leaders. 

3. Establish the networks and opportunities for sharing through meetings, workshops, seminars and 

conferences that utilise the credentialed personnel. 

 
1. Framework for the recognition, accreditation and development of good practice 
There needs to be an agreed process for recognising good practice in all dimensions of the learning 

process — pedagogy, assessment, curriculum, community engagement, capacity building, leadership, 

etc. There is a need to be able to recognise good practice or even the potential at an early stage of 

conceptualisation as well as accreditation for best practice examples. By identifying potential leaders 

and developing them, we will progress the goal of having a critical mass of quality practitioners to 

further the UNESCO goals. The process must provide encouragement for teachers in the infancy of 

their professional journey as well as motivate experienced teachers to advance toward further study 

and possibly articulation to higher degrees. The process should also provide a framework for 

mentoring, professional development and networking across schools from all nations. 

 

Projects and programs identified as potentially contributing to positive and meaningful progress would 

be linked to the International Bureau of Education (IBE). The framework has two ‘sub-frameworks’ that 

could also be developed or modified for use in other contexts or settings. The first is a ‘Learning 

Product Accreditation Log for School Staff’ and the second is a ‘Professional Practice Accreditation 

Log’. 
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LEARNING PRODUCT ACCREDITATION LOG FOR SCHOOL STAFF 
Project/Activity title:  

LOCAL COMMUNITY 
ACCREDITATION 
The nominated concept is 

acknowledged as good practice in that 

school setting and has been presented 

at a forum in that school’s community. 

School principal considers the 

nominated concept worthy of further 

development or expansion.  

Accredited by: 
_____________________ 
School Principal 

___________________ 
Chairperson Board  

DISTRICT/REGIONAL 
ACCREDITATION 
The nominated concept is 

acknowledged as good practice within 

the district/region and has been 

presented at a forum involving 

district/regional schools. 

District/Regional Council consider the 

concept worthy of further 

development or expansion. 

Accredited by: 
_________________________ 
Chairperson Local School Board  

 

_____________________ 
District/Regional Council 

  

NATIONAL ACCREDITATION 
The nominated concept is 

acknowledged as good practice 

across the district/region and is of a 

standard to be considered as Best 

Practice at a State level. UNESCO 

ASP national coordinator/s considers 

the nominated concept worthy of 

sharing throughout UNESCO ASPnet. 

 
Accredited by: 
 
________________________ 

UNESCO ASP NATIONAL 

COORDINATOR 

INTERNATIONAL ACCREDITATION 
 

The nominated concept is 

acknowledged as good practice able to 

contribute to quality learning in schools 

across the international network. The 

regional UNESCO ASP coordinating 

committee endorses the concept for 

International exchange. 

 

 

UNESCO ASP 

National Coordinator 

 

 

 

Regional UNESCO ASP representative 

 

Tertiary Accreditation 
The nominated work sample demonstrates: 

a) advanced knowledge of a specialist body of theoretical and applied topics;  

b) high order skills in analysis, critical evaluation;  

c) creativity and flexibility in the application of knowledge and skills to new 

situations; and  

d) The ability to solve complex problems and think rigorously and 

independently. 

e) Are equivalent to the workload requirements and intellectual quality of a 

Masters level or at the level of qualification sought. 

 

The staff member has the endorsement of the local school authority to seek 

Accreditation of Prior Learning toward a post-graduate qualification due to the 

contribution of the staff member/s work to the creation of intellectual capital 

and effective work place performance.  

Endorsed by: 
_____________________ 
 School Principal 

________________________ 
Chairperson Professional Review Panel  

______________________________ 
Representative of tertiary institution  

  

5 



 PROFESSIONAL PRACTICE ACCREDITATION LOG 

LOCAL SITE ACCREDITATION 
The nominated professional practice is 

acknowledged as good practice in the local site of 

the organisation. Local centre manager considers 

the nominated practice worthy of recognition, 

further development or expansion.  

 

 
Accredited by: 
_____________________ 
Site Manager 

_________________________ 
Village UNESCO ASP representative 

Maroochy Shire Village Learning representative 

 

VILLAGE ACCREDITATION 

The nominated concept is acknowledged as good practice 

within the village and has been presented at a forum involving 

3 or more businesses/community organisations. Professional 

review panel considers the nominated practice worthy of 

recognition, further development or expansion. 

Accredited by: 
___________________________ 
Site Manager 

_______________________ 
Village Professional Review Panel Chair 

_________________________ 
Village UNESCO ASP representative 

SHIRE ACCREDITATION 
The nominated concept is acknowledged as good 

practice within the shire and has been presented at 

a forum involving shire businesses/community 

organisations.  Shire industry peers agree the 

nominated practice is worthy of recognition, further 

development or expansion. 

 
Accredited by: 
________________________________ 
Site Manager 

_____________________________ 
Shire Professional Review Panel Chair 

_________________________ 
Shire UNESCO ASP representative 

STATE ACCREDITATION 
The nominated practice is acknowledged as good practice at a 

State level. State body representing this profession/business/ 

industry considers the nominated practice worthy of 

recognition, further development or expansion. 

 
 
Accredited by: 
___________________________ 
State Professional Review Panel Chair 

_________________________ 
State UNESCO ASP representative 

NATIONAL ACCREDITATION 
The nominated concept is acknowledged as a Best Practice model across Australia. The presentation is of the 

standard required for national and international clients and conferences. 

 
Accredited by: 
__________________________________________________ 
National Professional Review Panel Chair 

_________________________ 
National UNESCO ASP representative 

 Nominee may request assistance to develop a learning plan to articulate this into an 

accredited learning pathway.  
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2. Identification of learning leaders 
We cannot utilise models from the 20th century for professional development and training. Traditional 

models for conferences, seminars, professional development and particularly teacher preparation 

need radical reform. A partnership between the practitioners in schools and learning institutions and 

academic researches must be facilitated to create new programs to build the capacity of schools to re-

culture communities to enable them to address the UNESCO goals for intercultural and interfaith 

understanding and peace. The credentialling process suggested in the first point can provide us with a 

database of future leaders in their local areas. We need to use this database to identify leaders in 

diverse settings across the world and then support these learning leaders to develop their knowledge, 

skills and processes to enable them to influence the transformation of their communities. The 

UNESCO ASP would play a key role in operationalising this component of the initiative. 

 

3. Establish the networks and opportunities for sharing through meetings, workshops, 

seminars and conferences that utilise the credentialled personnel  
The credentialling process should provide us with a databank of assets around which to building 

learning programs for teachers. Through a process of accrediting learning sites and people for various 

aspects and stages of the learning journey, we will be able to build the capacity of all communities by 

developing and supporting learning leaders in their local settings. This process could be supported by 

professional exchange programs, learning conferences and online learning. 

 

The progress of staff through the various stages of accreditation should enable staff to choose from a 

range of pathways to achieve outcomes that have meaning each participating individual. One of these 

pathways must include articulation of site-based work to post-graduate qualifications.  

 

The Learning Conference 
The key points of this are: 

• A developmental program that links people in cohorts of shared goals and themes of study prior to 

attending a conference 

• Initial development of an individual learning plan that identifies a key task or project that the 

learning conference will assist them to complete in their local community  

• Conference Learning Managers assist cohorts to plan their conference program that will deliver 

theoretical underpinnings and best practice operational examples for participants  

• Participants leave the conference with a clear and detailed plan to operationalise in their local 

contexts. Participants would also undertake to do a presentation in some public forum of their 

journey and outcomes within an agreed timeframe. 
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 Appendix 1. The Four Pillars of Education 

Learning to know 
 

 

Learning to do 
 

 

Learning to live 
together 

 

Learning to be 
 

 

The Four Pillars of Education, described in Chapter 4 of Learning: The Treasure Within, are the 

basis of the whole report. These four pillars of knowledge cannot be anchored solely in one 

phase in a person's life or in a single place. There is a need to rethink when in people's lives 

education should be provided, and the fields that such education should cover. The periods and 

fields should complement each other and be interrelated in such a way that all people can get 

the most out of their own specific educational environment all through their lives.  

 

All rights reserved. This information may be freely used and copied for education and other non 

commercial purposes, provided that any reproduction of data be accompanied by an 

acknowledgement of UNESCO as the source. Any other use of the information requires the 

permission from UNESCO and requests should be directed to the Task Force on Education for the 

Twenty-first Century. 
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Learning to know 

This type of learning is concerned less with the acquisition of structured knowledge than with the 

mastery of learning tools. It may be regarded as both a means and an end of human existence. 

Looking at it as a means, people have to learn to understand the world around them, at least as much 

as is necessary for them to lead their lives with some dignity, develop their occupational skills and 

communicate with other people. Regarded as an end, it is underpinned by the pleasure that can be 

derived from understanding, knowledge and discovery. That aspect of learning is typically enjoyed by 

researchers, but good teaching can help everyone to enjoy it. Even if study for its own sake is a dying 

pursuit with so much emphasis now being put on the acquisition of marketable skills, the raising of the 

school-leaving age and an increase in leisure time should provide more and more adults with 

opportunities for private study. The broader our knowledge, the better we can understand the many 

different aspects of our environment. Such study encourages greater intellectual curiosity, sharpens 

the critical faculties and enables people to develop their own independent judgments on the world 

around them. From that point of view, all children — no matter where they live — must have a chance 

to receive an appropriate science education and become friends of science throughout their lives. 

 

However, since knowledge is multifarious and capable of virtually infinite development, any attempt to 

know everything becomes more and more pointless. In fact, after the basic education stage, the idea 

of being a multi-subject specialist is simply an illusion. The initial secondary and university curricula 

are therefore partly designed around scientific disciplines with the aim of giving students the tools, 

ideas and reference methods, which are the product of leading-edge science and the contemporary 

paradigms. 

 

Such specialisation must not exclude general education — not even for future researchers who will 

work in specialised laboratories. A truly educated person nowadays needs a broad general education 

and the opportunity to study a small number of subjects in depth. This two-pronged approach should 

be applied right through education. The reason is that general education, which gives pupils a chance 

to learn other languages and become familiar with other subjects, first and foremost provides a way of 

communicating with other people. If specialists rarely set foot outside their own scientific circle, they 

are likely to lose interest in what other people are doing. Regardless of the circumstances, they will 

find working with others a problem. On the other hand, general education, which forges spatial and 

temporal links between societies, tends to make people more receptive to other branches of 

knowledge. While the history of science is written by historians, scientists find it useful. By the same 

token, lawyers, sociologists and political scientists increasingly need basic economics. Lastly, some 

breakthroughs in the advancement of human knowledge occur at the interface of different 

specialisations. 
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Learning to know implies learning how to learn by developing one's concentration, memory skills and 

ability to think. From infancy, young people must learn how to concentrate — on objects and on other 

people. This process of improving concentration skills can take different forms and can be aided by 

the many different learning opportunities that arise in the course of people's lives (games, work 

experience programmes, travel, practical science activities, etc.). 

 

The development of memory skills is an excellent tool for countering the overpowering stream of 

instant information put out by the media. It would be dangerous to conclude that there is no point in 

people's improving their memory skills because of the vast amount of information storage and 

distribution capacity available. While some selectivity is undoubtedly required when choosing facts to 

be ‘learned by heart’, there are numerous examples of the human memory's ability to outperform 

computers when it comes to establishing connections between memorised facts that apparently have 

very little to do with each other. The specifically human ability of associative memorisation is not 

something that can be reduced to an automatic process; it has to be carefully cultivated. Furthermore, 

specialists in this field agree that memory skills have to be developed from infancy and that it is 

dangerous to discontinue various traditional exercises in schools simply because they are considered 

to be boring. 

 
Thinking is something children learn first from their parents and then from their teachers. The process 

should encompass both practical problem-solving and abstract thought. Both education and research 

should therefore combine deductive and inductive reasoning, which are often claimed to be opposing 

processes. While one form of reasoning may be more appropriate than the other, depending on the 

subjects being taught, it is generally impossible to pursue a logical train of thought without combining 

the two. 

 

The process of learning to think is a lifelong one and can be enhanced by every kind of human 

experience. In this respect, as people's work becomes less routine, they will find that their thinking 

skills are increasingly being challenged at their place of work.  
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Learning to do 
This question is closely associated with the issue of occupational training: how do we adapt education 

so that it can equip people to do the types of work needed in the future? Here we should draw a 

distinction between industrial economies, where most people are wage-earners, and other economies 

where self-employment or casual work are still the norm. 

 

In societies where most people are in paid employment, which have developed throughout the 

Twentieth century based on the industrial model, automation is making this model increasingly 

‘intangible’. It emphasises the knowledge component of tasks, even in industry, as well as the 

importance of services in the economy. The future of these economies hinges on their ability to turn 

advances in knowledge into innovations that will generate new businesses and new jobs. ‘Learning to 

do’ can no longer mean what it did when people were trained to perform a very specific physical task 

in a manufacturing process. Skill training therefore has to evolve and become more than just a means 

of imparting the knowledge needed to do a more or less routine job. 

 
From certified skills to personal competence 
The major part played by knowledge and information in manufacturing industry renders obsolete the 

notion of specialist skills on the part of the workforce. The key concept now is one of ’personal 

competence’. Technological progress inevitably changes the job skills required by the new production 

processes. Purely physical tasks are being replaced by tasks with a greater intellectual or cerebral 

content such as the operation, maintenance and monitoring of machines and design and 

organisational tasks, as the machines themselves become more intelligent. 

 

There are several reasons for this increase in skill requirements at all levels. Instead of being 

organised to perform specified tasks in juxtaposition in accordance with Taylor's principles of scientific 

labour organisation, manufacturing workers are often divided into work teams or project groups on the 

Japanese model. This approach represents a departure from the idea of dividing labour into similar 

physical tasks, which are essentially learned by repetition. Furthermore, the idea of personalised tasks 

is taking over from that of employee interchangeability. There is a growing trend among employers to 

evaluate potential employees in terms of their personal competence rather than certified skills, which 

they see as merely demonstrating the ability to perform specific physical tasks. This personal 

competence is assessed by looking at a mix of skills and talents, combining certified skills acquired 

through technical and vocational training, social behaviour, personal initiative and a willingness to take 

risks. 

 

If we add a demand for personal commitment on the part of employees in their role as change agents, 

it is clear that this kind of personal competence involves highly subjective innate or acquired qualities, 

often referred to as ’people skills’ or ‘interpersonal skills’ by employers, combined with knowledge and 

12 



other job skills. Of these qualities, communication, team and problem-solving skills are assuming 

greater importance. The growth of the service industries has resulted in an increase in this trend. 

 
The shift away from physical work — the service industries 
In advanced economies there is a shift away from physical work. The implications of this trend for 

education are even clearer if we look at the development of the service industries in both quantitative 

and qualitative terms. Most of the active population (60–80 per cent) of the industrialised countries is 

employed in the service sector. The main defining characteristic of this extremely broad category is 

that it covers activities, which are neither industrial nor agricultural and which, despite their diversity, 

do not involve any tangible product. 

 

Many services are defined primarily in terms of the interpersonal relationship involved. Examples of 

this are found both in the rapidly expanding private service sector, which is benefiting from the growing 

complexity of economies (every kind of expertise imaginable, security services or high-tech 

consultancy services, financial, accounting and management services) and in the more traditional 

public sector (social services, health and education services, etc.). In both these cases, information 

and communication play a vital role. The key aspect here is the personalised acquisition and 

processing of specific data for a clearly defined project. In this type of service, both the provider and 

the user influence the quality of the relationship between them. Clearly, people can no longer be 

trained for this sort of work in the same way as they learned how to plough the land or make a sheet of 

steel. These new jobs are about interpersonal relationships; workers' relationships with the materials 

and processes they are using are secondary. The growing service sector needs people with good 

social and communication skills — skills that are not necessarily taught at school or university. 

 

Lastly, in the ultra high-tech organisations of the future, where relational inadequacies might cause 

serious dysfunctions, new types of skills will be required, with an interpersonal rather than intellectual 

basis. This may provide an opportunity for people with few or no formal educational qualifications. 

Intuition, common sense, judgement and leadership skills are not confined to highly qualified people. 

How and where are these more or less innate skills to be taught? The problem is akin to that raised by 

the idea of vocational training in developing countries. Educational content simply cannot be inferred 

from a statement of the skills or abilities required for specific tasks. 

 

Work in the informal economy 
The nature of work is very different in the economies of developing countries where most people are 

not wage-earners. In many sub-Saharan African countries and some Latin American and Asian 

countries, only a small proportion of the population is in paid employment. The vast majority works in 

the traditional subsistence economy, where specific job qualifications are not required and where 

know-how is the fruit of tacit knowledge. For this reason, education cannot simply be modeled on the 

types of education that seem to fit the bill in post-industrial societies. Besides, the function of learning 

is not confined to work; it should meet the wider aim of achieving formal or informal participation in 

development. This often involves social skills as much as occupational skills.  
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In other developing countries, a thriving unofficial modern economy based on trade and finance may 

exist alongside a small official economic sector and agriculture. This parallel economy indicates the 

existence of business communities capable of meeting local requirements. 

 

In both these cases, there is no point in providing the population with high-cost training (since the 

teachers and the educational resources have to come from abroad) either in conventional industrial 

skills or in advanced technology. On the contrary, education should be brought into endogenous 

development by strengthening local potential and the spirit of empowerment. 

 

We then have to address a question that applies to both developed and developing countries: how do 

people learn to act appropriately in an uncertain situation, how do they become involved in shaping 

the future? 

 

How can people be prepared to innovate? 
This question is being asked in developing and developed countries. It basically comes down to 

knowing how to develop personal initiative. Paradoxically, the richest countries are sometimes 

restrained in this respect by the excessively coded and formal way they are organised, particularly as 

regards their educational systems, and by a certain fear of risk-taking, which may be engendered by 

the rationalisation of their economic model. Undoubtedly, sport, club membership and artistic and 

cultural activities are more successful than the traditional school systems at providing this kind of 

training. The discovery of other societies through study and travel may encourage such behaviour. 

From this point of view in particular, a great deal may be learned by observing the economies of 

developing countries. 

 

In all countries, lastly, the growing importance of small groups, networking and partnerships highlights 

the likelihood that excellent interpersonal skills will be an essential job requirement from now on. What 

is more, the new working patterns, whether in industry or in the service sector, will call for the intensive 

application of information, knowledge and creativity. All things considered, the new forms of personal 

competence are based on a body of theoretical and practical knowledge combined with personal 

dynamism and good problem-solving, decision-making, innovative and team skills. 
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 Learning to live together 
Violence all too often dominates life in the contemporary world, forming a depressing contrast with the 

hope, which some people have been able to place in human progress. Human history has constantly 

been scarred by conflicts, but the risk is heightened by two new elements. Firstly, there is the 

extraordinary potential for self-destruction created by humans in the twentieth century. Then, we have 

the ability of the new media to provide the entire world with information and unverifiable reports on 

ongoing conflicts. Public opinion becomes a helpless observer or even a hostage of those who initiate 

or keep up the conflicts. Until now education has been unable to do much to mitigate this situation. 

Can we do better? Can we educate ourselves to avoid conflict or peacefully resolve it? 

 

While the idea of teaching non-violence in schools is certainly praiseworthy, it seems quite inadequate 

if we look at what is really involved. The challenge is a difficult one since people have a natural 

tendency to overestimate their own abilities or those of the group to which they belong and to entertain 

prejudices against other people. Moreover, the general climate of competition that prevails in both 

domestic and international economies tends to turn competitiveness and personal success into 

modern values. In fact, this competitiveness is nowadays translated into a relentless economic war 

and a tension between rich and poor that breaks apart nations and the world and exacerbates historic 

rivalries. Regrettably, with its incorrect interpretation of what is meant by competition, education 

sometimes helps to sustain this state of affairs. 

 
How can we do better? Experience shows that it is not enough to set up contacts and communication 

between people who are liable to come into conflict to reduce this risk (for example, in interracial or 

interdenominational schools). If the different groups are rivals or if they do not have the same status in 

the same geographical area, such contact may have the opposite effect to that desired — it may bring 

out hidden tensions and degenerate into an opportunity for conflict. If, on the other hand, this kind of 

contact is organised in an egalitarian setting and common aims and projects are pursued, the 

prejudices and latent hostility may give way to a more relaxed form of cooperation, or even friendship. 

 

The conclusion would seem to be that education should adopt two complementary approaches. From 

early childhood, it should focus on the discovery of other people in the first stage of education. In the 

second stage of education and in lifelong education, it should encourage involvement in common 

projects. This seems to be an effective way of avoiding conflict or resolving latent conflicts. 

 

Discovering other people 
One of education's tasks is both to teach pupils and students about human diversity and to instill in 

them an awareness of the similarities and interdependence of all people. From early childhood, the 

school should seize every opportunity to pursue this two-pronged approach. Some subjects lend 

themselves to this — human geography in basic education, foreign languages and literature later on.  
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Moreover, whether education is provided by the family, the community or the school, children should 

be taught to understand other people's reactions by looking at things from their point of view. Where 

this spirit of empathy is encouraged in schools, it has a positive effect on young persons' social 

behaviour for the rest of their lives. For example, teaching youngsters to look at the world through the 

eyes of other ethnic or religious groups is a way of avoiding some of the misunderstandings that give 

rise to hatred and violence among adults. Thus, teaching the history of religions or customs can 

provide a useful reference tool for moulding future behaviour. 

 

Lastly, recognition of the rights of other people should not be jeopardised by the way children and 

young people are taught. Teachers who are so dogmatic that they stifle curiosity or healthy criticism 

instead of teaching their pupils how to engage in lively debate can do more harm than good. 

Forgetting that they are putting themselves across as models, they may, because of their attitude, 

inflict lifelong harm on their pupils in terms of the latter's openness to other people and their ability to 

face up to the inevitable tensions between individuals, groups and nations. One of the essential tools 

for education in the 21st century will be a suitable forum for dialogue and discussion. 

 

Towards common goals 
When people work together on exciting projects that involve them in unaccustomed forms of action, 

differences and even conflicts between individuals tend to pale and sometimes disappear. A new form 

of identity is created by these projects, which enable people to transcend the routines of their personal 

lives and attach value to what they have in common as against what divides them. In sport, for 

example, the tensions between social classes or nationalities can eventually be welded into a spirit of 

solidarity by the commitment to a common cause. In the world of work, too, so many achievements 

would not have been possible if people had not successfully moved beyond the conflicts that generally 

arise in hierarchical organisations through their involvement in a common project. 

 

Formal education should therefore set aside sufficient time and opportunity in its curricula to introduce 

young people to collaborative projects from an early age as part of their sports or cultural activities. 

But this approach should also get them involved in social activities: the renovation of slum areas, help 

for disadvantaged people, humanitarian action, senior citizen help schemes and so on. Other 

educational organisations should take over these activities from the schools. Another point is that, in 

everyday school life, the involvement of teachers and pupils in common projects can help to teach a 

method for resolving conflicts and provide a valuable source of reference for pupils in later life. 
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Learning to be 

At its very first meeting, the Commission powerfully reasserted a fundamental principle: education 

should contribute to every person's complete development — mind and body, intelligence, sensitivity, 

aesthetic appreciation and spirituality. All people should receive in their childhood and youth an 

education that equips them to develop their own independent, critical way of thinking and judgement 

so that they can make up their own minds on the best courses of action in the different circumstances 

in their lives. 

 

In this respect, the Commission embraces one of the basic assumptions stated in the report Learning 

to Be: the aim of development is the complete fulfilment of man, in all the richness of his personality, 

the complexity of his forms of expression and his various commitments — as individual, member of a 

family and of a community, citizen and producer, inventor of techniques and creative dreamer'.  

 

This human development, which begins at birth and continues all through a person's life, is a dialectic 

process, which is based both on self-knowledge and on relationships with other people. It also 

presupposes successful personal experience. As a means of personality training, education should be 

a highly individualised process and at the same time an interactive social experience. 

 
In its preamble, the report Learning to Be (1972) expressed the fear of dehumanisation of the world, 

associated with technical progress and one of its main messages was that education should enable 

each person “to be able to solve his own problems, make his own decisions and shoulder his own 

responsibilities”. Since then, all progress in different societies, particularly the staggering increase in 

media power, has intensified those fears and made the imperative that they underpin even more 

legitimate. This dehumanisation may increase in the 21st century. Rather than educating children for a 

given society, the challenge will be to ensure that everyone always has the personal resources and 

intellectual tools needed to understand the world and behave as a fair-minded, responsible human 

being. More than ever before, the essential task of education seems to be to make sure that all people 

enjoy the freedom of thought, judgement, feeling and imagination to develop their talents and keep 

control of as much of their lives as they can. 

 

This is not simply a cry for individualism. Recent experience has shown that what could appear merely 

as a personal defence mechanism against an alienating system or a system perceived to be hostile, 

also offered the best opportunity for making social progress. Personality differences, independence 

and personal initiative or even a task for upsetting the established order are the best guarantees of 

creativity and innovation. The rejection of imported high-tech models, the harnessing of traditional 

implied forms of knowledge and empowerment are effective factors in endogenous development. New 
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methods have evolved from experiments at local community level. Their effectiveness in reducing 

violence or combating various social problems is widely recognised. 

 
In a highly unstable world where one of the main driving forces seems to be economic and social 

innovation, imagination and creativity must undoubtedly be accorded a special place. As the clearest 

expressions of human freedom, they may be threatened by the establishment of a certain degree of 

uniformity in individual behaviour. The 21st century will need a varied range of talents and 

personalities even more than exceptionally gifted individuals, who are equally essential in any society. 

Both children and young persons should be offered every opportunity for aesthetic, artistic, scientific, 

cultural and social discovery and experimentation, which will complete the attractive presentation of 

the achievements of previous generations or their contemporaries in these fields. At school, art and 

poetry should take a much more important place than they are given in many countries by an 

education that has become more utilitarian than cultural. Concern with developing the imagination and 

creativity should also restore the value of oral culture and knowledge drawn from children's or adults' 

experiences. 
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